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School context and highlights
Pooraka Primary School is committed to building all students skills and abilities to connect positively within their class and
across the whole school. Students are active participants in their learning and they are building their skills to accurately
articulate their learning goals and achievements.
Mindfulness about child development and building educator knowledge to be responsive to students’ developmental and
learning needs has ensured that intervention and learning content is relevant for the learner. The interaction between families
and the wider community is built on clear communication and is always about positioning the community's understanding of the
role and responsibility of education and learning for their child/children. Creating positive working relationships with our
community supports an open dialogue and a clear sense of understanding and connection.
Pooraka School has a Category 3 Index of Disadvantaged, comprising of 6.72% Aboriginal or Torres Strait Islander students;
10.50% students identified with a disability and 44.54% students who have English as an Additional Language or Dialect. There
are 31cultural groups attending the school.
2019 proved to be another busy and productive year at Pooraka, filled with many highlights and achievements for our students,
staff and community.
Our students participated in a variety of extra-curricular experiences including; Book Week, Footsteps Dance, Reconciliation
Week, Harmony Day, Drum Beat, performances, excursions, and Outdoor Classroom Days. Our students continued to enjoy a
range of sport and physical activities including; Sports Day, Swimming, Aquatics, and SAPSASA. Our Choir did an outstanding
performance at Tea Tree Plaza entertainment hub and many of our students continued to participate in weekly instrumental
music lessons. We celebrated family participation in the school, and supported parents/caregivers to volunteer in programs
such as reading programs, breakfast club and whole school events. We have also established a strong community connection
with our local businesses that support our schools breakfast club daily. Our partnership with a local high school enabled many
of our year 6&7 students to participate in STEM based learning projects throughout the year.
Our educators and students continued to practice the PERMA+ Wellbeing & Resilience skills and we were invited to represent
the Department for Education to film the schools commitment to our PERMA+ journey.

Governing council report
Governing Council celebrated new council members in 2019.
Governing Council would like to thank all staff and parents who encouraged and supported the school throughout the year.
Thanks to all the staff and parents who supported during 2019.
Members of the Governing Council agreed to work towards building the capacity of student leaders by increasing their
participation on committees such as; newsletter, fundraising and significant school events. This supported the students to focus
on the needs of the school community.
Highlights for 2019:
We started the year with the commitment to the Balanced Reading focus. Governing Council met with review teams and spoke
positively about the school and the learning focus on reading.
There were a number of sporting events throughout the year with Pooraka Students representing the school positively.
Fundraising money this year continued to support the following projects: Mother’s Day & Father’s Day Stall, BBQ at Sports Day
and BBQ/ Raffle at the School end of year celebration assembly.
The STEM project with Roma Mitchell Secondary College proved to be a success with our year 6 and 7 students.
OSHC refurbished their area and really beautified the environment. The outside play area promotes curiosity and engagement.
Supporting our students with the on-line Rory's lunches proved to be an excellent idea, with families being able to order lunch
twice a week - since Governing Council chose to close down the canteen, as it was no longer viable.
The Pooraka School Choir performed at Tea Tree Plaza Community Centre and feedback from the community was positive
and uplifting.
Governing council and families participated in a number of interviews with education people from outside of the school and
talked positively about the schools directions in reading and how the school is welcoming and supportive.
The school participated for the first time in NAPLAN on-line and it all went really well.
Michelle Hall
Chairperson
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Improvement planning - review and evaluate
Building deep teacher knowledge informed by evidence based best-practice strategies, guided the practice of educators to
focus on continuous learning improvement for all students at Pooraka School.
While numeracy is always a focus for learning, we committed to a deliberate and deep professional learning focus and aligned
our resources to be more strategically responsive to teaching the elements required to be a balanced reader, as reflected in the
sites improvement plan.
High quality practice is driven by the sites guiding documents - the schools "Statements of Practice" in the areas of Phonics,
Running Records and Guided Reading. Each of these documents were in the first phase of development throughout 2019 and
were contributed to by all staff. Building a whole site commitment to follow our sites statements of practice provided teachers
with clear expectations of the teaching and learning requirements at each level of learning, and provided students with
continuity of learning at each year level. The guiding learning principles and content for the statements of practice were
informed by our partnership focus, professional learning and driven by the evidence based, best practice work, of Stephen
Graham.
Pooraka Schools Statements of Practice documents will be continued to be developed, reviewed and adhered to by all teachers
at Pooraka School in 2020.
Throughout 2019, we committed to a common approach to explicitly teach the elements required to be a balanced reader.
After having our reading program externally audited and following the site's external review process, feedback recommended
three directions that would guide the teaching and learning focus in the processes we use, the practice and pedagogy we teach
and the raising of student voice in the learning process. Having clear directions through a documented plan supported our focus
and assisted in determining our teaching and learning improvement in the area of reading .
Structuring our weekly staff meetings to include Professional Learning Communities resulted in strengthening a culture of
collaboration where teachers discuss pedagogy, share practice, observe, team teach and identify areas for their own personal
learning growth. Staff, with a much deeper understanding of the reading process were able to identify their own professional
learning needs and goals (aligned to our site improvement plan) to further develop their skills to teach reading. Structuring our
staff meeting schedule to support the adults learning, expand the teachers skills and abilities in the area of teaching students
the skills and abilities to be a balanced reader. This structure will continue in 2020.
We established a site synthetic phonics program R-7 that identifies the stages of phonic knowledge development, which is
designed to progress students through to beyond preliminary phonics where they are moving from decoding to encoding and
linking phonics to their spelling program. We will continue to provide professional learning in this area for all educators in 2020.
All staff participated in professional learning in administrating and assessing a running record using the PM reading assessment
tool. Assessing students ability to decode, comprehend and use fluency and phrasing, reading both non-fiction and fiction text,
guided teachers in their teaching processes to group and to explicitly teach specific concepts directly. Students are informed
about what makes a balanced reader and are able to identify their learning achievements and to also establish future learning
goals.
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and
young people progressing and achieving at or above their appropriate year level. For NAPLAN, this is
students achieving in proficiency bands 1 or more above the national minimum standard for reading and
numeracy. The graph below identifies the percentage of non-exempt students enrolled in the school at the
time of NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above
the SEA for reading and numeracy.

Reading

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data
holdings, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data
holdings, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN progress
The data below represents the growth of students from 2017 to 2019 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

13%

21%

25%

Middle progress group

65%

62%

50%

Lower progress group

22%

17%

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

35%

50%

25%

Middle progress group

52%

29%

50%

Lower progress group

13%

21%

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2019

24

24

8

3

33%

13%

Year 3 2017-19 average

29.0

29.0

9.3

2.7

32%

9%

Year 5 2019

32

32

6

3

19%

9%

Year 5 2017-19 average

32.7

32.7

6.3

4.3

19%

13%

Year 7 2019

30

30

3

6

10%

20%

Year 7 2017-19 average

31.0

31.0

4.7

5.0

15%

16%

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2019.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School performance comment
All educators R-7 entered into a transitional phase of using the PM Benchmarks reading assessment tool to formally assess
students’ progress as a balanced reader. We will continue to have this focus during 2020 and will provide the running record
levels data in next year's performance comment for all students including years 3-7.
The site's phonics foundation program was implemented in Term 2, 2019 resulting in 100% success rate, in the screening test,
Year 1 reading data: 96% of students made significant progress with their PM Benchmark levels. 62% of students achieving the
expected benchmark level or above with 38% demonstrating significant improvement progressing 4-8 reading levels in just over
two terms.
Year 2 reading data: 96% of students demonstrated improvement, 64% at or above standard, 36% below benchmark still
demonstrated improvement, progressing between 2-8 reading levels.
NAPLAN tests are one aspect of the school’s assessment and reporting process, and do not replace the extensive, ongoing
assessments made by teachers about each student’s performance.
NAPLAN 2019
Reading
Students reading proficiency bands 1 or more above the national minimum standard or above the SEA:
Year 3 - 67%,Year 5 - 75%,Year 7 - 73%
Students overall achieving at National Minimum standard or above:
Year 3 - 100% Year 5, 97%, Year 7,96%.
Numeracy
Students numeracy proficiency bands 1 or more above the national minimum standard or above the SEA:
Year 3 - 58%, Year 5 - 66%,Year 7 - 70%
Students overall achieving at National Minimum Standard or above
Year 3 - 100%, Year 5, -90%, Year 7, -96%.
Progressive Assessment Testing (PAT)- provides additional information for teachers about students learning progress and
areas for learning. Assessment data for 2019:
PAT – Reading: percentage of students in year level cohort demonstrating at or above benchmark:
Year 3 77% at or above
Year 4 89% at or above
Year 5 76% at or above
Year 6 78% at or above
PAT - Maths: percentage of students in year level cohort demonstrating at or above benchmark:
Year 3 73% at or above
Year 4 90% at or above
Year5 66% at or above
Year 6 82% at or above
Our wellbeing and engagement data is very positive and is showing upwards trends of improvement across time (2016-2019).
93% of our students have high to medium wellbeing in regards to ‘happiness’.
114 out of 116 (98%) students have a positive ‘emotional connection with staff’.
95% of our students have a high to medium ‘academic self-concept’.
There has been a 8% positive increase in the area of happiness and optimism over the past 4 years.
There has been a 14% positive increase in the area of positive school climate over the past 4 years.
There has been a 10% positive increase in the area of student / school belonging over the past 4 years.
There has been (average) a 12% positive increase in the area of bullying (physical, verbal, social) over the past 4 years.
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Attendance
Year level

2016

2017

2018

2019

Reception

90.3%

88.7%

92.0%

89.4%

Year 1

92.2%

93.1%

87.3%

90.8%

Year 2

90.7%

91.6%

91.8%

88.7%

Year 3

93.5%

90.5%

91.2%

88.3%

Year 4

91.5%

93.0%

91.6%

92.4%

Year 5

93.5%

90.3%

94.8%

92.7%

Year 6

94.8%

91.9%

91.1%

94.1%

Year 7

89.5%

94.6%

91.0%

89.0%

91.5%

90.8%

Primary other
Total

100.0%
92.1%

91.6%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance comment
Attendance is monitored closely by Leadership in conjunction with teachers and ACEO. The school has clear processes to
review attendance regularly. Teachers establish close relationships with students and parents and contact families when a
student is absent without parent contact. DfE Support Services are engaged upon referral for chronic cases of absenteeism. It
is positive that our attendance remains steady around the 90% rate. We will continue to engage with families.
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Behaviour support comment
Pooraka Primary has Behaviour Education processes with an emphasis on education, positive consequences and
responsibility. Classes have strategies in place to support students to regulate and to help redirect inappropriate behaviour.
Leadership staff support staff and students where required and for high level incidents. Department suspension and exclusion
processes are followed where necessary and as a last resort. Communication with families is an important part of our behaviour
education processes. In 2019 we continued to provide students with a framework and strategies to help support positive
behaviour choices and engagement for learning. We will begin 2020 with a focus on the inclusive classroom.

Client opinion summary
Families are overwhelmingly supportive of our staff and school community.

Throughout 2019 we celebrated parents participation in their child's learning. Daily interactions with families have helped with
forming positive communication and supported an open dialogue about the responsibility of supporting students to develop their
academic skills and abilities to socially and emotionally engage within the school. Feedback from families indicated that they
feel comfortable to come into the school and share a concern, provide feedback and share information about their child.
Some of our families demonstrated difficultly accessing community based services; We supported a number of families in
navigating NDIS, accessing mental health services and pediatric medical support for their child. Families feedback in this area
indicated that the interventions their child/children were entitled to, would not have happened without the direct support from the
school.
We have built a solid community of student leader's, in the school. Student leaders successes of the 2019 year:
We have enjoyed being part of school decisions and developing personal skills and abilities which have included; running whole
school assemblies developing public speaking skills, sharing learning successes and leading whole school events such as
Sports day, Jump Rope for Heart, harmony day, fundraising, community connections with the local child care and preschool,
celebrating book week and inducting new students and staff.
Our Aboriginal students created their own 'acknowledgment of country' video that represented all of the aboriginal students in
the school. This acknowledgment is part of our fortnightly assemblies and is supported by our Aboriginal Community Education
Officer.
Kick Start for Kids worked closely with their corporate sponsors to volunteer at our sites breakfast club. Their feedback
highlighted how warm and caring the Pooraka School Community is and how children demonstrated a strong sense of
connection to the school. As a result of these connections, one of our corporate groups recognised the need for some families
and donated 30 Christmas Gift packages for families experiencing hardship. These families were very grateful for this school
community response and minimised their emotional and financial strain.
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Intended destination
School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

4

5.7%

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

6

8.6%

Transfer to SA Govt School

58

82.9%

Unknown

2

2.9%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2019.

Relevant history screening
Pooraka School is compliant with the Department for Education Relevant History Screening Policy for all staff, volunteers,
visitors, service providers and University students.
Pooraka Primary also has a Volunteer Policy which outlines the responsibilities in line with departmental expectations.
Our DCSI monitoring process now includes a school-produced Excel Spreadsheet to ensure compliance with DfE policies.
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Qualifications held by the teaching workforce and
workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

37

Post Graduate Qualifications

5

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

17.7

0.7

6.2

0

22

1

9

Full-Time Equivalents
Persons

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Financial statement
Funding Source

Amount

Grants: State

2651382.37

Grants: Commonwealth

112201.88

Parent Contributions

78086.69

Fund Raising

9374.60

Other

42353.10

Data Source: Education Department School Administration System (EDSAS).

2019 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Tier 2 category (where applicable
to the site)

Briefly describe how the 2019 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and IESP funding was used to support identified students at risk - with a focus on learning,
engagement and belonging. A trauma informed approach was used, alongside deep
engagement

staff PD. No suspensions for identified
students during the period of funding.

connections with our Behaviour Coach.

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Improved outcomes for students with
an additional language or dialect

2 x lead teachers worked with educators - focus on phon awareness in JP and Guided
Reading in Primary Years. 1;1 and small group intervention for identified students.
EALD teacher worked with teachers to build capacity.

Data showed growth for students
receiving 1:1 and class intervention.

Improved outcomes for students with
disabilities

1;1 and small group SSO intervention for IESP funded students. Regular monitoring
and review of SMARTAR goals and One Plans. NDIS service providers on site
working in collaboration with school staff.

12 month growth and / or SMARTAR
goals achieved for identified students.

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Learning difficulties grant

Aboriginal students - all have a One Plan & SMARTAR goals - monitored and
reviewed regularly.
6 students received support via APAS funding.
13 students received additional small group support.
All ATSI students received targeted support via AECO&AET
Weekly monitoring &follow up of attendance.

12 month growth and / or SMARTAR
goals achieved for identified students.
Students not yet achieved SEA /
SMARTAR goals - regular tracking &
parent connection.

Australian Curriculum
Aboriginal languages programs
initiatives

Other discretionary
funding

First Language Maintenance 1:1 and small group support with FLM teacher

Numeracy&Literacy - QDTP for all.
Intervention (1:1 &small group) provided to identified students
Deep data analysis (NAPLAN, PAT maths and PAT Reading, Running Records)
Staff unskilled in phonics & beyond.
N/A

Better schools funding

Staffing - to fund an extra teacher / classroom to decrease student numbers particularly in early Years. Literacy Leader to support teachers. Targeted intervention
groups for Years 1-3 & identified students.

Specialist school reporting (as
required)

N/A

Smaller class sizes. Greater
leadership capacity.
Targeted Intervention for all.

Improved outcomes for gifted students N/A

Primary school counsellor (if
applicable)

0.63 Wellbeing Leader - 1;1 case management, working with families and community;
supporting staff and building capacity \with a focus on learning, engagement &
well-being. Attendance review & follow-up. Referrals.

improved learning and social /
emotional outcomes for students at
risk.

